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METHODS HANDBOOK 

lnstructlonal levels 

Top Notch (together with Summit) is a six-level communicative English course for adults and young adults. 

• Top Notch Fundamentals: for true beginners or very weak false beginners
• Tqp Notch 1: for false beginners or for students who have completed Top Notch Fundamentals
• Top Notch 2: for pre-intermediate students
• Top Notch 3: for intermediate students
• Summit 1: for high-intermediate students
• Summit 2: for advanced students

The following chart shows the correlation of Top Notch and Summitto International Standards and Tests. 
Por detailed correlations to the "Can do" statements of the Common European Framework {CEFR) and to 
u.s. federal and state standards, please consult the Top Notch website at: pearsonlongman,com/topnotch.

Correlatlons to lntematlonal Standards and Tests 

Course Level TOEFL (Paper) TOEFL(IBT) TOEIC 

Top Notch Fundamentals 

---------- ---------- 110-250
(true beginner) 

TopNotch 1 
380-425 26-38 250-380

(false beginner) 

TopNotch2 
425-475 38-52 380-520

{pre-intermediate) 

TopNotch3 
475-525 52-70 520-700

(intermediate) 

Summit1 
525-575 70-90 700-800

(high-intermediate) 

Summit2 
575-600 90-100 800+ 

(advanced) 

. 

Course Level 
Common European 

Ffameworl< (CEA 
Course Level 

Cambridge Exams 
IELTS Exam Level 

Top Notch Fundamentals 
(true beginner) Al/Breakthrough 

Top Notch Fundamentals 

1/ / (true beginner} 

TopNotch 1 TopNotch 1 
(false beginner) (false beginner) 3.0 KET 

TopNotch2 A2/Level 1 TopNotch2 
(pre-intermediate) (pre-intermediate) 

4.0 PET 
TopNotch3 B1/Level2 TopNotch3 
(intermediate) (intermediate) 

Summit1 
B2/Level3 

(hlgh-intermediate) 
Summit1 5.0 FCE 

(high-intermediate) 

Summit2 
C1/Level4 

(advanced) 
Summit2 

6.0 CAE 
(advanced) 



Scope 

Each level of the Top Notch course contains enough 
material for 60 to 90 hours of classroom instruction. 
Split editions are also available. A wide choice 
of supplementary components makes it easy to 
tailor Top Notch to the needs of diverse classes and 
programs or to expand the total number of hours. 

Goal 

The goal of the course is to make English 
unforgettable, enabling learners to understand, 
speak, read, and write English accurately, 
confidently, and fluently. Three key features are 
emblematic of the Top Notch course: 

• Multiple exposures to new language
• Numerous opportunities to practice it

• Deliberate and intensive recycling

Content 

Top Notch has a classic sequential grammatical 
syllabus. Grammar, vocabulary, and social language 
are integrated within topical, communicative units. 
Offering a balance of practica! and informational 
tapies, the content is designed to be consciously 
appealing to the student learning English. 

Language and culture 

Since English is the primary language of international 
communication, the Top Notch course goes beyond the 
traditiona! cultural and !inguistk features ofEnglish. 
It prepares students to communicate with the diverse 
array of English language speakers around the world
more than two-thirds of whom are not native speakers 
ofEnglish. 

Although the spellings, pronunciation, and usage 
in Top Notch language models far students are in 
standard American English, Top Notch integrates a 
variety of regional, national, and non-native accents 
throughout the listening texts and in the video 
program, Top Notch rv, beginning at the Top Notch I 
level. The first language of speakers with non-native 
accents is identifled far you and your students. In 
addition, the Teacher's Edition contains a wealth of 
information, clarifying relevant differences between 
American and British usage. 

In contrast to a focus on native language culture, 
Top Notch emphasizes "cultural fluency." This 
emphasis helps students build the communication 
skills and self-confidence needed to navigate 
social, travel, and business situations in unfamiliar 
cultural settings. 

All spoken language models in Top Notch are 
informed by and confirmed with the Longman 

Corpus Network, which collects both spoken and 
written samples of authentic language. Top Notch 
students can be assured that the language they are 
learning is authentic and appropriate. 

lnstructlonal deslgn 

The following is a synopsis of the Top Notch 
instructional design. 

A communlcatlon goal for each etass session. Each 
of the four numbered two-page lessons in a Top Notch 
unit is designed for one class session of 45-60 minutes, 
and has a clearly stated communication goal. 

Three reasons for having a communication goal 
are to make each class purposeful, to demonstrate 
progress in each class session, and to enable a more 
focused evaluation. When teachers and students 
are unaware of the purpose of each lesson, they 
often just "go through the motions." Conversely, 
when teachers and students know the purpose of 
the lesson, they see value in it and are motivated to 
achieve a successful outcome. 

lntegratlon of skills and content. Research has 
confirmed that when students encounter new 
language only once or twice, they find it difficult 
to master or even remember. For that reason, new 
vocabulary and grammar are embedded in exercises, 
conversation models, pair work activities, listening 
comprehension texts, readings, and other activities 
to make them unforgettable. In each lesson, new 
language is examined, explained, integrated, 
expanded on, and applied so that students receive 
multiple exposures to the language as well as 
numerous opportunities to practice it in ali skill areas. 

Conftrmatlon of progress. The culmination of 
each of the four lessons is a carefully constructed, 
guided communication activity called Now You 
Can. Each of these activities is a semi-controlled or 
free conversation, discussion, or role play in which 
students demonstrate their achievement of the 
goal of the lesson. Students are motivated by their 
success, and in keepingwith the aims of the "Can do" 
statements of the Common European Framework, 
continua U y see the practica! value of their instruction. 

Expllcit presentations of vocabulary, grammar, and 
social language. In arder to allow the Top Notch 
Student's Books to double as both a teaching and 
a reviewing tool, language is presented explicitly. 
Explicit presentations take the guesswork out 
of understanding meaning. form, and use and 
provide a concrete reference for students to review. 
Far those who prefer an inductive presentation of 
grammar, there are printable "Inductive Grammar 
Charts" on the ActiveTeach multimedia disc at 









































































































































































































































































































































































































































































































































































































































































































































EXTENSION 

Oralwork 

• Pair work: role play. Have students work in pairs
to choose one of the characters from the video
segment and role-play the short conversation
between the interviewer and the interviewee.

• Group work: discussion. Have students work in
groups to discuss the three situations. Ask Would
you do the same things as any of the people
interoiewed? What would you do differently?

Wrltten work 

• 0n the board, write You make judgments ali the time
and not everything is equal. Toen tell students to
write a paragraph and say whether they agree or
disagree with Martin and explain why.

• Pair work. Have students work in pairs to think of
another ethical situation and write it down as a
question. Coro.bine pairs into groups of four and
have them exchange questions and answer them.
Toen have each group discuss the situations.

VIDEO SCRIPT 

Interviewer: lf you got a bill in a restaurant that 
was obviously wrong, what would you do? 

Jessica: I would tell the waitress and ask her if 
everything's OK. 

Martín: I think they should tell the waiter. 
Interviewer: And what should they tell them? 
Martín: That they're given too much change or 

they're undercharged. 

V26 Top Notch 1VTeachfng Notes 

Interviewer: How about if a person's shopping in 
a department store and an expensive piece of 
clothing has a tag on it that' s obviously 
wrong-it' s priced too low-should that 
person tell the cashier or just pay for it? 

Catherine: I usually ask. That's me, though. 
Jessica: Well, I would go to the cashier, or I think 

everybody should go to the cashier, at least ask 
if that's right. And if he says it' s right, then at 
least you tried it. 

Interviewer: And then suppose you found sorne 
cash on the street, not in a wallet, just sorne 
cash lying on the street. What would you do 
with it? 

Catherine: I' d pick it up and put it in my pocket. 
Christiane: I usually do not pick up money if a 

very poor person is around because I think 
a poor person needs it more than I do, so I' d 
leave it lying there. 

Interviewer: So are the three situations-the 
restaurant, the department store, and the cash 
on the street-the same or different? 

Martin: I think each one is different. 
Interviewer: Why? 
Martin: You make judgments all the time and not 

everything is equal. 

ANSWERKEY 

A. 1. e 2. b 3. b 4.13 5. a

B. Fo/lowing are expected answers. S.tudents 11111y
produce variations tlmt are ntso correct.
1. tell the waiter there is a mistake 2. ask the

cashier 3. pick it up and put it in her pocket

� Top Notch Pop and
.
· Karaoke:

lrJl[j WhatWouldYouDol
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